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ABSTRACT

This paper aims to contextualize the issues of heritage language (HL) education in
Japan to better understand the learners’ sociolinguistic characteristics and the underlying
factors such as identity and motivation. While many recognize the irreplaceable roles
those HL learners are to play for the globalization of the country, few attempts have been
made to understand their sociolinguistic characteristics and the context surrounding them.
By examining the socio-educational as well as the theoretical issues of HL education and
learners, we attempt to identify the challenges they may face in the context of Japan. We
argue that a more concerted research effort at all levels of socio-educational strands is
needed to: 1) correctly identify the HL learners’ needs, and 2) establish an academic

support system to promote the HL learners’ growth as national human resources.
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“Schools that fail to promote students’ linguistic talents are also failing to fully educate

them.” (Cummins, 2014, p.1)

I. INTRODUCTION

For the past several decades, Heritage Language (HL) learning and education have drawn
attention from educators in many countries. The U.S., along with Canada, is the leading
country in the field of HL education and research, in which Spanish is the most widely
spoken HL, followed by Chinese, Vietnamese, Russian, Persian, Armenian, Korean, and
Tagalog (the U.S. Census Bureau, 2011). There is a journal specifically designated to the
topic (“Heritage Language Journal”), there is a substantial amount of research dealing
specifically with HL education (Kondo-Brown & Brown, 2008; Montrul, 2016; Trifonas
& Aravossitas, 2017), and there are yearly workshop events and conferences organized
by UCLA. In the U.S., immigrant children have historically been educated to give up
their home language and shift to English to adapt to the mainstream society. In recent years,
however, educators started to regard the HL as an advantage rather than a deficiency
based on the belief that “heritage language students’ rich linguistic and cultural resources
are invaluable national assets” (He & Xiao, 2008; Kondo-Brown, 2001; Li & Duff, 2018).
Yet, even in the U.S., the curriculum designed for HL learners has not fully been
developed. Without relevant options, many HL learners may be misplaced in the
traditional foreign language classes, and it is necessary to offer them classes that are

tailored to meet their special needs (Kondo-Brown, 2001; Oguro & Moloney, 2012).

In the case of Japan, with the rapid cultural and linguistic diversification, it is no longer
a country in which everybody speaks the same language. Statistics show there are around
44,000 students in public elementary and junior high schools who have roots outside of

Japan and need Japanese instruction (MEXT, 2016). This tendency might be accelerated
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by the Abe cabinet’s recent plan to create a new residence status to accept more foreign
workers. Previous studies (Garcia, 1985) have shown that immigrants who maintain their
HL did academically better and had higher educational expectations than those who
speak only the dominant language. This means that nurturing bilingual students who
speak both Japanese and their HL must be one of the goals of education in Japan in

realizing a truly diversified society.

While there is a large amount of research on the socioeconomic or sociocultural situations
of the long-existing ethnic minorities in Japan, such as Chinese and Koreans (Fukuoka,
2000; Okano, 2011), and on “return migration” by Nikkei Brazilians and Peruvians (de
Carvalho, 2003), not many studies have looked at the lives of the youth with ethnic roots
in other countries. With the recent surge of immigrants from Southeast Asian countries
including Vietnam, Thailand, and Indonesia, and the greater need for their educational
support, it is essential to find a way to accommodate their needs and provide them with
adequate support; the fundamental question of which is how to value the cultural and

ethnic diversity that they bring into the Japanese society.

At the center of the issue, with the increase in immigrants and the needs for their
educational supports, are multiethnic students studying their non-Japanese parent’s
home language, who can be referred to as “heritage language” learners. An effort to
understand the sociolinguistic situations of HL learners is clearly visible. Some studies
have examined the HLs spoken by the indigenous people—the Ainu and the Ryukyuans
(Heinrich, 2008; Teeter & Okazaki, 2011). However, only a limited number of researchers
have investigated the children of recent immigrants and their maintenance of the heritage
languages, such as Vietnamese (Kitayama, 2012; Kondo & Shimizu, 2012; Kondo, 2017;
Ochiai, 2012) and Chinese (Majima, 2019).
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II. HERITAGE LANGUAGE LEARNERS: DEFINITIONAL
ISSUES

The term ‘“heritage language learner” has been defined differently depending on the
context where it is used and on the researcher who studies it (Abdi, 2011; Polinsky, 2011;
Write & Bayram, 2016). A traditional definition given by Valdés (2000, 2001) describes
a HL learner as “a language student who is raised in a home where a non-English
language is spoken, who speaks or at least understands the language, and who is to
some degree bilingual in that language and in English” (p. 38). However, Valdés’
linguistically-oriented definition of such has been questioned as the field of HL education
has seen the emergence of non-traditional HL learners such as mixed HL learners and
later generations of immigrants. Unlike Valdés (2001), Fishman (2001) categorized HL
learners into three language groups based on their socio-historical backgrounds in the
U.S.: 1) indigenous languages, 2) colonial languages, and 3) immigrant languages.
Fishman’s categorization may be of some use in defining the pre-existing HL learners of

Ainu and Ryukyuan, and also of Chinese and Korean languages in Japan.

As the backgrounds of HL learners diversify and become complicated, it has become
inevitable for researchers working on HL education to pay more attention to how such
changes may affect the way HL learners are identified, educated, and researched. More
importantly, they have examined how the changes may have an impact on the way those
learners interact with the mainstream society and other monolinguals (Chen & Kim,
2016). That is, contrary to how researchers in the field have traditionally attempted to
define HL learners, others argue that one should pay more attention to their self-awareness
than to their linguistic ability and socio-historic backgrounds. Hornberger and Wang
(2008), for example, view HL learners as “individuals with familial or ancestral ties to a

language other than English who exert their agency in determining if they are HLLs of
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that language” (p.27). They further point out that it is the learner who may or may not
perceive the learning of the language as part of his/her HL learning. Nevertheless, the
above-mentioned linguistic and socio-historic definitions of HL learners become crucial
especially when the learning of their HL occurs in a formal classroom. Wright and
Bayram (2016) suggest that regardless of their proficiency level, HL learners should
be regarded differently from other foreign language learners, as most (may not be all)
of them are exposed to their HLs since birth; hence, their psycholinguistic and
sociolinguistic characteristics will be different from those of other foreign language

learners in the classroom.

Many of the HL learners come with ethnic ties to their heritage, and they may maintain
their HL contact with one or more family members who are the native speakers of the
target language. In most cases, HL learners naturally grow up speaking or at least
listening to the HL at home, while they interact with the monolinguals of the dominant
language in the mainstream society. In some cases, however, the parents believe the
ability to speak their heritage language will hinder the children’s academic achievement
and may not encourage them to study their HL in and outside their home. The fact that
every HL student has a different background and motivation for their HL learning
indicates that the instructors need to pay close attention to their socio-ethnic status and
the unique sociolinguistic characteristics they may bring to their classrooms, as such
differing characteristics may have a direct impact on the way they acquire the target
language. Likewise, depending on how HL learners position and embrace their bi- or
multicultural identities, the level of their motivation will vary, and consequently,

contribute to its development and maintenance in differing degrees.
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II. LEARNER CHARACTERISTICS IN HERITAGE
LANGUAGE LEARNING

As suggested by Hornberger and Wang (2008), one way to explore HL education is to
meticulously investigate the individual learner as to how she/he perceives her/himself as
a language learner, which highlights the significance of looking into the learner identity
in the HL research. Historically, in the U.S., the interest in the interrelationship between
the HL learning and learner identity arose as the need for researching the development
of Spanish as a Heritage Language became evident in the 1970s and 1980s (Leeman et
al., 2011). In the following years, researchers have empirically studied the systematic
relationship among the HL proficiency, identity, and self-esteem or self-efficacy by HL
learners (Garcia, 1985; Lee, 2002; Lee, 2005; Whitesell et al., 2009; Yu, 2015).

A heritage language differs from a mother tongue in that it is the language in which the
speaker’s identity fluctuates, while a mother tongue serves as the foundation for the
speaker’s identity (Nakajima, 2017). In the same manner, the HL speakers’ perceptions
and attitudes toward their HL are dependent on how the HL is viewed or evaluated by
others and society. Today while children of immigrants in many countries outside Japan
are treated as prospective citizens who are indispensable to society, as Nakajima (2017)
points out, in Japan they can at best be the target of special instructions in the Japanese

language, and their HL maintenance is very likely to be neglected, let alone their identity.

Underlying the HL research is the fundamental idea that every HL is a valuable resource
to the society. Focusing on the HL use and maintenance by Peruvian immigrant
communities in Japan, Shintani (2018) shows that the HL is positively related to the HL
learners’ self-esteem and confidence, and the HL must be preserved with the help of the

community, teachers, and parents.
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The importance of the community and the family is emphasized by other HL researchers.
In an ethnographic case study of HL learners in Hawaii, Sugita (2000) investigated the
identity of four Japanese American university students in their study of the Japanese
language. The findings revealed that the learners’ "continuity" with other Japanese
Americans in Hawai’i and their "connection" to the home language and culture in Japan
significantly influenced each student’s identity construction. Likewise, in the context of
HL learners in Japan, a more scientific investigation must be made regarding the HL
learners’ continuity with their family or community within the society, as well as their

connection to their parents’ home culture.

IV. HERITAGE LANGUAGE LEARNERS IN ACADEMIC
SETTINGS IN JAPAN
Prior studies (He & Xiao, 2008; Muramoto & Karsten, 2017) have reported that the HL
learners help not only enrich the language classrooms culturally and linguistically but
also dynamically promote the other students’ understanding of and sensitivity to different
languages and cultures, and that, in return, promotes the pride and self-esteem of the HL
learners (Nakajima, 2017). Thus, growing up and educated multilingual with rich cultural
sensitivities, those HL learners can contribute both to the language classrooms and to
society, and to the nation as a whole to a great degree. In order for such potentials of
theirs to be realized, however, pedagogic support is crucial in the classroom and at the

local as well as national policy levels.

In the classroom, the different amount of linguistic and cultural differences, and more
significantly, the identity frame pertaining to their HL backgrounds may lead the learners
to have entirely different motivational approaches to HL learning (Sugita, 2000).

Demotivation or resistance to the way they are taught their “own” HL is fully understandable
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when these HL learners are treated the same as other foreign language learners. In some
unfortunate cases, the linguistic and cultural assets they bring to the classroom are
perceived as non-standard, and hence, denied by the instructors (Helmer, 2013). In other
cases, the HL learners themselves may feel a gap between what they are taught about
their heritage language and culture by their parents and what they learn from their

instructors at academic settings.

In Japan, where an increase of HL learners has just started, mixed classes are the norm.
In such mixed class settings, it is expected that the instructor will face challenges for
accommodating the different linguistic needs coming from the two learner groups—the
HL and foreign language learners (Abdi, 2011; Lacorte & Canabal, 2003). Of more
importance regarding the teaching of mixed learners in the same classroom is how to
promote peer interactions in a way that both groups of learners benefit from each other.
It is likely for them to not only possess different levels of linguistic proficiency and
cultural knowledge but also to position differently with different identities and motivation

for the learning of the target language.

While the number of students with multicultural family backgrounds who enter higher
education has increased in Japan, those HL students pursuing learning of their HLs are
still small in number, often leaving their voices unrecognized. Those learners may
come from different learning environments, enter the university for different reasons or
different goals for their study, and be isolated from the mainstream classroom culture
that is often dominated by Japanese foreign language learners. Without listening to the
voices of the HL learners, there will be no way to fully educate them aside from

promoting the interaction between HL and non-HL students for their mutual benefits.
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As the Japanese society develops to embrace multilingual and multicultural populations,
the HL learners have and will become more visible and identifiable with their linguistic
and cultural richness. It is, therefore, critical to examine the current situation surrounding
the HL learners, understand what difficulties they may encounter in their school life, and
propose educational measures to value the languages, literacies, and cultural competencies
of the youth with multiethnic backgrounds (Kondo-Brown & Brown, 2008; Li & Dulff,
2018; Seals & Peyton, 2016).

V. RESEARCHING HERITAGE LANGUAGE LEARNING
AND LEARNERS IN JAPAN

Depending on the context, different aspects of HL learning could be the topic of scientific
inquiry. For example, in the context where pluralism is emphasized such as the E.U.,
Canada, and the U.S., HL learning has long been a topic of inquiry, and with its
accumulated knowledge base, it has become an established academic subject (Wright &
Bayram, 2016). In others, however, it is a research area that has just emerged with
interests from both researchers and educators mostly due to the social and political policy

initiatives, with Japan being a typical example of the case.

In researching HL learning, a line of studies have regarded it as part of bi- or
multilingualism and have researched accordingly. In others, the HL learners’ linguistic
characteristics and proficiency development were the subjects of inquiry approached
under formal linguistics (Bayram et al., 2016; Polinsky, 2008). As we discussed earlier,
another line of research has been primarily concerned with the HL learners’ identity
formation and changes, often in relation to their motivation. All of these different lines
of research, in fact, converge into an argument that the HL learning and learners should

be regarded as a unique phenomenon different from other types of bilingualism or
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second/foreign language learning. Consequently, such a stance requires researchers
to apply different conceptualizations, frameworks, methods, and interpretations of the
findings pertaining to HL learning and learners in its own right, and not just in
comparison to the other types of foreign language learning and learners. Also, the very
stance underlines an argument that the traditional pedagogical practices in foreign
language education in formal settings may not be of much use for and help fully support

the HL learners in learning and maintaining their HLs (Wright & Bayram, 2016).

Researching the HL learners in Japan would not require many different approaches from
what has been done in other parts of the world for the other types of HL learner
populations. Nevertheless, as a newly-emerging research site, several issues deserve
attention as to HL learning and learners in Japan, especially as a country that has
traditionally not welcomed immigrants. There has not been a systematic investigation as
to the demographics of HL learners especially at the level of higher education. Another
research agenda concerns the social and educational factors that have an impact on the
HL learners’ success in learning the target language. In relation to this second research
agenda are the roles that the HL learners’ identities play in learning and maintaining the
HLs. It is not yet clear how the HL learners position their identities in the context of
Japan and how the identities change and relate to other learner characteristics such
as motivation and self-efficacy. The answers to these questions will shed light on

understanding the HL learners and building support systems for them and their families.

VI. CONCLUSIONS

Throughout the paper, we examined a couple of critical issues concerning the HL learners
and their learning. In doing so, we attempted to identify the challenges those learners

may face in their HL learning in the context of Japan. HL education has been grounded

10
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with its firm foundation as a field of scientific inquiry clearly distinguishable from the
traditional bi- and multilingualism and foreign language pedagogy. However, there are
far more important research agendas that require applications of society- and country-
specific inquiries. Japan, especially, in light of its ever-growing immigrant populations
and foreign residents that enable the globalization of the country, has so far seen few
systematic attempts to understand the HL learners’ sociolinguistic characteristics and the

context in which they are situated in the formal educational settings.

We, therefore, call for a concerted research effort to contextualize the issues of HL
education as an area of imperative investigation in Japan. It is essential to correctly
identify and understand who the HL learners are in the socio-historical, educational, and
political contexts, how they perceive and interpret themselves in society, and what their
needs are pertaining to their own HL learning. Such an effort will provide us with valid
means to, what Cummins (2014) once called for, “fully educating them” by helping us
devise effective pedagogical approaches to HL education. It will also assist stakeholders
to establish an academic support system that can promote their growth as global citizens

as well as national resources that can contribute to the society.

ACKNOWLEDGEMENT
This research is supported by Grant-in-Aid for Scientific Research (C) 19K00797 from

Japan Society for the Promotion of Science.

11



P H AN E R AL S 32 5
The Journal of Kanda University of International Studies Vol. 32 (2020)

REFERENCES

Abdi, K. (2011). ‘She really only speaks English’: Positioning, language ideology, and
heritage language learners. The Canadian Modern Language Review, 67(2), 161-
189.

Bayram, F., Prada, J., Pascual y Cabo, D., & Rothman, J. (2016). Why should formal
linguistic approaches to heritage language acquisition be linked to heritage language
pedagogies? In P. Trifonas, & T. Aravossitas (Eds.), Handbook of research and
practice in heritage language education (pp. 1-19). Dordrecht: Springer.

Chen, J., & Kim, Y. (2016). Heritage language education in South Korea and challenges
faced by marriage immigrant women. International Journal of Educational Science
and Research, 6(4), 43-50.

Cummins, J. (2014). Mainstreaming pluralism: Restructuring heritage language provision
in schools. In O. P. Trifonas, & T. Aravossitas (Eds.), Rethinking heritage language
education (pp. 1-19). Cambridge: Cambridge University Press.

De Carvalho, D. (2003). Migrants and identity in Japan and Brazil: The Nikkeijin.
London: Routledge.

Fishman, J. A. (2001). 300-plus years of heritage language education in the United States.
In J. K. Peyton, D. A. Ranard, & S. McGinnis (Eds.), Heritage languages in
America: Preserving a national resource (pp. 81-98). Washington, DC & McHenry,
IL: Center for Applied Linguistics & Delta Systems.

Fukuoka, Y. (2000). Lives of young Koreans in Japan. Trans Pacific Press.

Garcia, H. (1985). Family and offspring language maintenance and their effects of
Chicanocollege students’ confidence and grades. In E. Garcia, & R. Padilla (Eds.),
Advances in bilingual education research (pp. 226-243). Tucson: University of

Arizona Press.

12



Situating Heritage Language Learners in Japan:
Social Identification and Academic Learning

He, A., & Xiao, Y. (2008). Chinese as a heritage language. Manoa, HI: The University
of Hawaii Press.

Heinrich, P. (2008). Establishing Okinawan language heritage education. In P. Heinrich
& Y. Sugita (Eds.), Japanese as foreign language in the age of globalization (pp.
65-86). Munich: Tudicium.

Helmer, K. A. (2013). A twice-told tale: Voices of resistance in a borderlands Spanish
heritage language class. Anthropology & Education Quarterly, 44 (3), 269-285.
Hornberger, N.H. & Wang, S.C. (2008). Who are our heritage language learners? Identity
and biliteracy in heritage language education in the United States. In D.M. Brinton,
0. Kagan & S. Bauckus (Eds.), Heritage language education: A new field emerging

(pp-3-35). New York, NY: Routledge.

Kitayama, N. (2012). Kouritsu gakkou ni okeru betonamugo bogokyoushitsu secchi no
igi ni tsuite. Journal of Human Environmental Studies, 10(1), 17-24.

Kondo, M. (2017). Description of the learning trajectory of a Vietnamese student:
Aiming at designing a curriculum for Vietnamese children living in Japan. Studies
in Mother Tongue, Heritage Language, and Bilingual Education, 13, 113-131.

Kondo, M. & Shimizu, M. (2012). Building literacy skills with phonological awareness:
Learning methods suitable for Vietnamese children living in Japan. Retrieved from
https://123vietnamese.com/learning-methods-suitable-for-vietnamese-children-
living-in-japan-1/

Kondo-Brown, K. (2001). Heritage language students of Japanese in traditional foreign
language classes: A preliminary empirical study. Japanese Language and Literature,
35(2), 157-180.

Kondo-Brown, K., & Brown, J. D. (Eds.). (2008). Teaching Chinese, Japanese and Korean
heritage language students: Curriculum needs, materials, and assessment (ESL &

Applied Linguistics Professional series). Mahwah, NJ: Lawrence Erlbaum Associates.

13



P H AN E R AL S 32 5
The Journal of Kanda University of International Studies Vol. 32 (2020)

Lacorte, M., & Canabal, E. (2003). Interactions with heritage language learners in foreign
language classrooms. In C.S. Blyth & S.S. Magnan (Eds.), The sociolinguistics of
foreign-language classrooms: Contributions of the native, the near-native, and the
non-native speaker (pp. 107-129). Boston, MA: Thomson.

Lee, S. K. (2002). The significance of language and cultural education on secondary
achievement: A survey of Chinese-American and Korean-American Students.
Bilingual Research Journal, 26(2), 327-338.

Lee, R. M. (2005). Resilience against discrimination: Ethnic identity and other-group
orientation as protective factors for Korean Americans. Journal of Counseling
Psychology, 52(1), 36-44.

Leeman, J., Rabin, L., & Roman-Mendoza, E. (2011). Identity and activism in heritage
language education. Modern Language Journal, 95(4), 481-495.

Li, D., & Duff, P. (2018). Learning Chinese as a heritage language in postsecondary
contexts. In C. Ke (Ed.), The Routledge handbook of Chinese second language
acquisition (pp. 318-335). New York: Routledge.

Majima, J. (2019). Bogo wo nakusanai nihongo kyouiku wa kanou ka?: Teijuu niseiji no
nigengo nouryoku. Osaka University Press.

MEXT. (2016). Nihongo shidou ga hitsuyouna jidou seito no ukeire joukyou-tou ni
kansuru chousa. Retrieved from
http://www.mext.go.jp/b_menu/houdou/29/06/ _icsFiles/afieldfile/2017/06/21/1386753.pdf

Moloney, R., & Oguro, S. (2012). Constructing a Japanese identity beyond the borders
of Japan: An analysis of the role of heritage language development and use in
identity formation. In M. K. Aishah, W. M. Chan, S. M. Chi, K. N. Chin, J. W.
Istanto, M. Nagami, J. W. Sew, T. Suthiwan, & 1. Walker (Eds.), Culture in foreign
language learning: Framing and reframing the issue (pp. 456-469). Singapore: NUS

Centre for Language Studies.

14



Situating Heritage Language Learners in Japan:
Social Identification and Academic Learning

Montrul, S. (2016). The acquisition of heritage languages. Cambridge: Cambridge University
Press.

Muramoto, E. M., & & Karsten, A. (2017). Heritage language and L2 learning connections:
Views from within Japan. Journal of Center for International Education and Research,
Gunma University, 16, 57-65.

Nakajima, K. (2017). Heritage-language-based multiliteracy education: Looking back on
US, Canada, EU and the current situations in Japan. Studies in Mother Tongue,
Heritage Language, and Bilingual Education, 13, 1-32.

Ochiai, T. (2012). The significance of creating a L1 class for minority students in public
elementary schools: A case study of a Vietnamese class in Kobe, Japan. Journal of
Multilingual Multicultural Studies and Practices, 4, 101-120.

Oguro, S. & Moloney, R. (2012). Misplaced heritage language learners of Japanese
in secondary schools. Heritage Language Journal, 9(2), 70-84.

Okano, K. (2011). Ethnic Koreans in Japanese schools: Shifting boundaries and
collaboration with other groups. In R. Tsuneyoshi, K. Okano, & S. Boocock (Eds.),
Minorities and education in multicultural Japan: An interactive perspective (pp.
100-125). London: Routledge.

Polinsky, M. (2008). Heritage language narratives. In D. Brinton, O. Kagan, & S. Bauckus
(Eds.), Heritage language education: A new field emerging (pp. 149-164). Mahwah,
NJ: Erlbaum.

Polinsky, M. (2011). Reanalysis in adult heritage language. Studies in Second Language
Acquisition, 33(2), 305-328.

Polinsky, M. (2016). Structure vs. use in heritage language. Linguistics Vanguard, 2(1).
Retrieved from https://doi.org/10.1515/lingvan-2015-0036

15



P H AN E R AL S 32 5
The Journal of Kanda University of International Studies Vol. 32 (2020)

Seals, C.A., & Peyton, J. K. (2016). Heritage language education: Valuing the languages,
literacies, and cultural competencies of immigrant youth. Current Issues in Language
Planning, 17(3), 1-15.

Shintani, R. (2018). Maintaining the heritage language: A challenge for the Peruvian-
Japanese community. Grant-in-Aid for Scientific Research (C). Final Research
Report.

Sugita, M. (2000). Identity and second language learning: Local Japanese learning
Japanese in Hawai’i. (NFLRC NetWork #18) Honolulu: University of Hawai‘i,
Second Language Teaching & Curriculum Center. Retrieved from
http://hdl.handle.net/10125/8954

Teeter, J., & Okazaki, Y. (2011). Ainu as a heritage language of Japan: History, current
state and future of Ainu language policy and education. Heritage Language Journal,
8(2), 96-114.

Trifonas, P., & Aravossitas, T. (Eds.), (2017). Springer international handbook on research
and practice in heritage language education. New York, NY: Springer International
Publishing.

U.S. Census Bureau. (2011). Statistical abstract of the United States: 201 1. Retrieved from
http://www.census.gov/compendia/statab/2011/tables/11s0053.pdf

Valdés, G. (2000). Teaching heritage language: An Introduction for Slavic-language-
teaching professionals. In O. Kagan, & B. Rifkin (Eds.), Learning and teaching of
Slavic languages and cultures: Toward the 2 1st century (pp. 375-403). Bloomington,
Indiana: Slavica Publisher.

Valdés, G. (2001). Heritage Language Students: Profiles and Possibilities. In J. Peyton,
J. Ranard, & S. McGinnis (Eds.), Heritage languages in America: Preserving a
national resource (pp. 37-80). McHenry, IL: The Center for Applied Linguistics and

Delta Systems.

16



Situating Heritage Language Learners in Japan:
Social Identification and Academic Learning

Whitesell, N. R., Mitchell, C. M., Spicer, P., & The Voice of Indian Teens Project Team.
(2009). A longitudinal study of self-esteem, cultural identity, and academic success
among American Indian adolescents. Cultural Diversity and Ethnic Minority
Psychology, 15(1), 38-50.

Wright, C., & Bayram, F. (2016). The future for teaching community languages - a research
perspective. Language Issues, 27(1), 92-94.

Yu, S. (2015). The relationships among heritage language proficiency, ethnic identity,
and self-esteem. FIRE: Forum for International Research in Education, 2(2).

Retrieved from http://preserve.lehigh.edu/fire/vo

17




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


